
English Medium Term Plan         Class    Hawthorn           Term       Autumn 1   
 

W/B  Text Text type and Objectives SPAG taught 
through the unit 

Key 
Skills: 
Spelling 

Comments/Evaluation 

30.08.21 
 
(2 days)  

Where 
Once We 
Stood – 

Christopher 
Riley & 
Martin 
Impey 

Immerse: Exploration Narrative 
 
Hook:  Exploring space dim the lights, have the audio from the moon landing playing 
as background sound, show visual images and/or video from lunar landings  and 
music to create atmosphere   

To write a personal response using reasoning and justification:  

After exploring the moon landings Children write a paragraph giving their own 
personal response to the question ‘should humans return to the moon?’ 

To understand a range of vocabulary, including technical language: 

Discuss how the meaning of some words can be inferred from context. Look at the 
words and encourage children to do this.  Children to use a dictionary to identify the 
meaning of unfamiliar words and define them. Children to use a thesaurus to 
research synonyms and antonyms to broaden understanding.  

Incidental Write/ Sentence Accuracy: Using subject specific vocabulary, using 
adverbials  
 
SEN: 1:1, small group work with TA, scaffolding learning, visual prompts, word 
banks, TA scribe  
 
GD: Include the acknowledgement of a contrasting opinion, use vocabulary in 
context  

Spelling:  
 

Y3/4 spelling 
revision - 
Endings which 
sound like 
/ʃən/, spelt –
tion, –sion, – 
ssion, –cian  

Suffix –ly, 
Y3/4 
revision Explo
re when it a 
single L and 
when double 
L.  

Y5/6 spelling 
list –  Both 
infinite and 
definite have 
the same root 
word – the 
French word 
FIN meaning 
end.  

Y5/6 spelling 
statutory 
requirement: 

Handwriting 
Practice 

 

 



06.09.21 

 
Where 

Once We 
Stood – 

Christopher 
Riley & 
Martin 
Impey 

 

Immerse: Exploration Narrative 
 
To explore & comprehend the model text:  

Read p.11 – 14 of the Vehicle Text.  Children are to answer a set of comprehension 
questions following a class discussion  

To punctuate speech using a variety of synonyms for ‘said’: 

Encourage the children initially to turn it into dialogue word for word with few 
additions other than the correct punctuation and ‘Aldrin reported/ Armstrong 
continued’ etc. Use the ‘Synonyms for Said’. Model how to improve a piece of 
writing by using less speech and more description before children have a go at this 
individually.  

To be able to correctly alter the tense of a piece of writing.  

It is important that there is explicit teaching of writing in both past and present tense 
and that they are able to say which tense they have written in. Ask children to 
identify words which show tense – what word class are they? Ask children to rewrite 
in the past tense.  

To identify how author’s create a sense of character:  

Explore different paragraphs from the vehicle text and ask children to highlight parts 
that show Armstrong’s character. Children decide what kind of character he is and 
write a paragraph about Neil Armstrong giving evidence to support their views of 
him. 

To use drama to help me write in role as the character from the vehicle text: 

In pairs, children take on the role of one of the astronauts. They must create a 
‘photograph’ of a moment from the lunar landing. Teacher to use Magic Microphone 
to interview some of the children asking for their thoughts and feelings at that 
moment in time. Record some responses on sticky notes.  

Interview the astronauts on their return to Earth. Children could take on the roles of 
any of the three astronauts – Armstrong, Aldrin or Collins (the astronaut who 
remained in the Lunar Orbiter). Children to take on role of interviewer and come up 
with effective questions to ask – discuss difference between open and closed 
questions and what type of question would elicit the most interesting responses.  

Incidental Write/ Sentence Accuracy: Using past tense, inverted commas, 
vocabulary from the vehicle text, adverbials and effective description.  
 
SEN: 1:1, small group work with TA, scaffolding learning, visual prompts, word 
banks, TA scribe  

Words ending 
in –ant, –
ance/–ancy, –
ent, –ence/– 
ency  

Y5/6 spelling 
statutory 
requirement:  

Words ending 
in –able and –
ible Words 
ending in –ably 
and –ibly  

-cient spelling 
pattern – link 
to Y5/6 
spelling 
statutory 
requirement: E
ndings which 
sound like / əs/ 
ʃ spelt –cious 
or –tious. 
Endings which 
sound like /ʃəl/ 
-tial, -cial.  

Homophones 
and other 
words that are 
often 
confused. E.g 
descent: the 
act of 

Y5/6 spelling 
list - Words 
with endings 
that sound 
like /shuhs/ 
spelt with –
tious or -ious 

Handwriting 
Practice 

 

 



 
GD: Convert between a range of tenses, encourage to use more ambitious 
description and vocabulary, use evidence to support their view.  

descending 
(going down). 
dissent: to 
disagree/disag
reement (verb 
and noun).  

 
 
Grammar: 
 
- The 
difference 
between 
vocabulary of 
informal 
speech and 
vocabulary 
appropriate to 
formal speech 
and writing – 
formal tone  

 
Converting 
nouns or 
adjectives 
into verbs 
using suffixes 
[for example, –
ate; –ise; –ify]  

Verb prefixes 
[for example, 
dis–, de–, mis–
, over– and re–

13.09.21 

Where 
Once 
We 

Stood – 
Christop

her 
Riley & 
Martin 
Impey 

Immerse: Exploration Narrative 
 
To explore the model text and understand new vocabulary: 

Discuss how the meaning of some words can be inferred from context. Look at the 
words and encourage children to do this.  Children to use a dictionary to identify the 
meaning of unfamiliar words and define them. Children to use a thesaurus to 
research synonyms and antonyms to broaden understanding 

To write a contrast poem 

The moon is a .... The Earth is a .... Contrast the two and gather rich descriptive 
language. Display a range of photographs of the Earth from space and the moon/ 
lunar landscape. Gather a range of words/ phrases to describe the contrasting 
settings. This could be done to feed into a shared write/ class poem to help the 
children write their own poems independently.  

To identify the language features and structure of an exploration narrative  

. Note the use of adverbials of time, place and manner to link   

. Present tense to create sense of immediacy.   

. Repetition for effect.   

. Technical vocabulary used throughout.   

. Range of cohesive devices to link ideas within  and across paragraphs: 
adverbials, pronouns, verb choice  

. First-person narrative perspective – writer’s feelings clearly conveyed 

To identify writer’s knowledge used in an exploration narrative 

Remember when looking at Writer’s Knowledge it is important that children and 
teachers discuss: What the writer has done  / What the effect it has on the reader is. 
Writer’s knowledge encourages children to think about using  

. modal verbs to let the reader know how likely something is to happen  

. informal speech to move the narrative on. Punctuate accurately.  

. a dash to add an additional clause  

. Contrasting longer, complex sentences and shorter sentences for impact 
and flow 

. fronted adverbials to show the passage of time and ensure cohesion. Think 
about using adverbials to link ideas across paragraphs.  

. repetition for impact and effect  

. short sentences to end paragraphs for impact and cohesion.  

Y5/6 spelling 
list – 

Words with 
the short 
vowel sound 
/i/ spelt 
with y 

Handwriting 
Practice 

 

 



. description and figurative language to interest the reader. 

To identify how to use a dash at the end of a sentence. 

Look at use of dash in both the Example and Vehicle Texts. Use resource sheet on 
p.43 to understand how  and why a dash is used on each occasion.  Dashes here 
have been used either to replace commas (to  show a greater pause to the reader or 
for parenthesis), or instead of a colon (to introduce a list or to introduce an extra 
‘comment’ into the sentence). Children practice this. 

Incidental Write/ Sentence Accuracy: Using a dash, simile, subject specific 
vocabulary, fronted adverbials, present tense 
 
SEN: 1:1, small group work with TA, scaffolding learning, visual prompts, word 
banks, TA scribe  
 
GD: Using a dash for more than one purpose, use vocabulary in context, identify 
language features and writer’s knowledge in other pieces of writing, using figurative 
language in their poems.  

]  

- Relative 
clauses 
beginning with 
who, which, 
where, when, 
whose, that, or 
an omitted 
relative 
pronoun 

- Indicating 
degrees of 
possibility 
using 
adverbs [for 
example, 
perhaps, 
surely] or 
modal verbs 
[for example, 
might, should, 
will, must]  

- Devices to 
build 
cohesion 
within a 
paragraph [for 
example, then, 
after that, this, 
firstly]  

- Linking ideas 
across 

20.09.21 
 
(4 days) 

Where 
Once We 
Stood – 

Christopher 
Riley & 
Martin 
Impey 

Immerse: Exploration Narrative 
 
To show clear characterisation through a piece of writing:  

Teacher focus on one character trait and models how to complete the Word 
Gathering sheet ed. Amazed synonyms – Gobsmacked, In awe etc. How might an 
amazed person talk? Announced synonyms – Declared etc. To succeed with such a 
mission, there would be certain necessary characteristics.  Children can write a 
paragraph incorporating their ideas from the Word Gathering activity to convey 
character’s emotions/ feelings. This could also be related to any work done 
previously on the character of Neil Armstrong. Teacher to model first  

To plan and write an exploration narrative (shared): 

The children may focus on:  

. Exploring moon after many decades, similar to Example Text.   

. Exploring the surface of Mars – man’s first mission to Mars.   

. Choose a landing site – use images from pp. 8 & 9 in Vehicle Text.   

. Model how to populate the planning frame (p.46) by using a  range of the 
vocabulary collected from previous Episodes of Learning. It is essential, at 
this point, to ensure that children understand the key plot point in each 
paragraph. This class plan will need to be visible and referred to throughout 
the writing process   

Use a think aloud ‘writerly voice’ to model composition, editing and evaluating of the 

Y5/6 spelling 
list – 

Words with 
the long 
vowel sound 
/i/ spelt 
with y 

Handwriting 
Practice 

 

 



writing on each of the shared writes.  

Incidental Write/ Sentence Accuracy: Modal verbs, fronted adverbials, phrases for 
repetition, vocabulary choices, speech 
 
SEN: 1:1, small group work with TA, scaffolding learning, visual prompts, word 
banks, TA scribe  
 
GD: Children could plan for more than one character within their narrative. This 
gives opportunity for interaction between characters – planning to show main 
character traits by what other characters say and how they react to the main 
character.  

paragraphs 
using 
adverbials of 
time [for 
example, 
later], place 
[for example, 
nearby] and 
number [for 
example, 
secondly] or 
tense choices 
[for example, 
he had seen 
her before]  

- Brackets, 
dashes or 
commas to 
indicate 
parenthesis  

- Use of 
commas to 
clarify 
meaning or 
avoid 
ambiguity  

27.09.21 

 
Where 
Once 
We 

Stood – 
Christop

her 
Riley & 
Martin 
Impey 

 

Immerse: Formal Report  
 

To plan and write an exploration narrative :  

Explain to the children that they will now plan and write their own version of an 
Exploration Narrative, following closely the structure of the Example Text. They will 
write in the PRESENT TENSE in the FIRST PERSON, taking on the voice of the 
commander in the LEM. It is vital that they make choices and change some aspects 
of the Example Text.  

Children will need to consider their intended effect on the reader and select their 
vocabulary appropriately. Enlarged illustrations and information from the Vehicle 
Text should be readily available for further support throughout the planning and 
writing stages.  

To edit and revise my exploration narrative:  

It is important that the children evaluate their writing daily and make appropriate 
changes to spelling, grammar, punctuation and vocabulary. It would be worth 
spending time looking specifically at their use of tense and ensuring that they have 
written consistently in the present tense.  

To explore the use of formal language: 

The children will need to become confident and familiar with the type of language 
and specific vocabulary used during the lunar landings. They will have gained a lot 
of this from the first part of the unit, but it is recommended that they engage further 
with the new purpose/ audience in mind. Children engage with a variety of material 
and make notes of key words and vocabulary used.  

Give children resource Examples of Formal Vocabulary (p.70). Ask children to go 
through and write less formal versions of each phrase e.g. ‘Generally 
straightforward’ – ‘Pretty easy’  

Incidental Write/ Sentence Accuracy: Speech, dashes, vocabulary, fronted 

Y5/6 spelling 
list –  

Homophones 
& near 
homophones 

Handwriting 
Practice 

 

 



adverbials,  
 
SEN: 1:1, small group work with TA, scaffolding learning, visual prompts, word 
banks, TA scribe  
 
GD: Children to ensure they can comment upon why all words have been chosen 
and the effect they are hoping to achieve on the reader •Ensure they are using a full 
range of cohesive devices to add variety for the reader •Ensure they do not overuse 
dialogue and ensure they are using the character word lists so that everything the 
character does and says is linked  

04.10.21 
 
(4 days)  

 
Where 
Once 
We 

Stood – 
Christop

her 
Riley & 
Martin 
Impey 

 

Immerse: Formal Report  
 
To understand new vocabulary and use it within context: 

Discuss how the meaning of some words can be inferred from context. Look at the 
words and encourage children to do this.  Children to use a dictionary to identify the 
meaning of unfamiliar words and define them. Children to use a thesaurus to 
research synonyms and antonyms to broaden understanding 

Provide opportunities for the children to try using some of the newly acquired 
vocabulary in the context of a formal piece of writing.  E.g. Write a kit list for an 
astronaut to take to the moon  

 To understand the meaning of key sentences from the vehicle text  

Class discussions to deepen understanding   

To identify how modal verbs are used to indicate possibility  

Introduce modal verbs and explore how they have been used in the model text  -To 
make recommendation e.g This would certainly be an ideal site for  future missions.  
Children have opportunities to practice using modal verbs in context. 

To identify language features and structure of a formal report 

Structure:  

. Sub-headings   

. First and final paragraphs detail landing  and leaving.   

. Middle paragraphs / sections have clear  theme/ topic.   

. Chronologically organized in parts.   

. Report is factual and informative with key  recommendations.   

Features 

. Technical language   

. Active and passive voice   

. Factual expanded noun phrases   

Y5/6 spelling 
list -   
 
Homophones 
& near 
homophones 
 
Handwriting 
Practice 

 



. Fronted adverbials used to open  sentences and ensure cohesion.   

. Adverbs used to add clarity and accuracy.   

. Modal verb used to recommend.   

Incidental Write/ Sentence Accuracy: Modal verbs, adverbs, fronted advervials, 
expanded noun phrases 
 
SEN: 1:1, small group work with TA, scaffolding learning, visual prompts, word 
banks, TA scribe  
 
GD: identify language features and writer’s knowledge in other pieces of writing, 
using grammar in context  

11.10.21 

 
Where 
Once 
We 

Stood – 
Christop

her 
Riley & 
Martin 
Impey 

 

Immerse: Formal Report  
 
To identify writer’s knowledge used in a formal report  

Remember when looking at Writer’s Knowledge it is important that children and 
teachers discuss: What the writer has done  / What the effect it has on the reader is. 
Writer’s knowledge encourages children to think about using  

. using modal verbs to let the reader know how likely something is to happen  

. a dash to add an additional clause  

. a passive voice if possible/appropriate to show level of formality 

. brackets for parenthesis to give extra information  

. formal language to suit audience and purpose  

. sub- headings for organisation and clarity for reader  

. adverbials for place, time and manner to open sentences and to extend 
sentences  

. technical vocabulary to ensure the report sounds formal and authoritative  

To identify how to use a range of openers and extenders to create more 
complex sentences  

Encourage children to look at the ways in which sentence openers and extenders 
(p.74) have been used to write longer, complex sentences. For example: Having..., 
Once CAPCOM..., ...as there was..., Covering the lunar surface..., ... and then..., 
...and after carrying...  

Teacher to model writing a sentence first then reread check for sense, punctuation 
etc. and ensure it is accurate. Children then write their own.  

To gather ideas for my writing  

Explain that the children will use the knowledge that they have gained to write a 
formal report about a lunar landing. The process of gathering ideas could be 
approached in a number of different ways.   

• Storyboard and annotate a lunar landing using a comic book style format • Look at 

Y5/6 spelling 
list -   
Words with 
'silent' 
letters 
 
 
Handwriting 
Practice 

 



the maps of the landing areas on p.8 & 9 of the Vehicle Text. Children choose a 
landing site and annotate, writing on key actions/ vocabulary etc. •Drama – children 
create a short sketch of astronauts on the lunar surface. Focus on key actions 
undertaken by Armstrong/ Aldrin and use of appropriate vocabulary.  

To plan and write a formal report (shared) – 2 days  

Teacher to demonstrate completing an enlarged plan (p. 75). The teacher’s 
completed plan can be used as a skeleton to help the teacher structure modeled 
writing that follows. The teacher’s class plan will also inform the shared writing in 
subsequent episodes of learning  

The teacher may model how to plan the first section then children plan the first 
section before moving on.  

Providing children with opportunities for wider reading and internet searches for 
ideas/ vocabulary will support a richer understanding of the topic. Children to plan 
their own formal report using the planning frame provided and the Writer’s 
Knowledge.  

Incidental Write/ Sentence Accuracy: Modal verbs, Dash, Brackets, adverbials, 
technical vocabulary  
 
SEN: 1:1, small group work with TA, scaffolding learning, visual prompts, word 
banks, TA scribe  
 
GD: Plan for different viewpoints  

18.10.21 
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Once 
We 

Stood – 
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her 
Riley & 
Martin 
Impey 

Immerse: Formal Report  
 
To plan and write a formal report (shared) – 3 days:  

Use a think aloud ‘writerly voice’ to model composition, editing and evaluating of the 
writing on each of the shared writes  

To independently plan and write a formal report: 

Children to write their own formal report. Evaluate their writing and make appropriate 
changes to spelling, grammar, punctuation and vocabulary choices for effect  

To edit and revise my formal report: 

For all children in Year 5 it is important that they make additions, revisions and 
proofreading for corrections to their own writing after each paragraph. At this stage 
of the writing sequence, it is important that the children evaluate their writing daily 
with a teacher and other pupils by assessing the effectiveness of their own and 
others’ writing.  

Y5/6 spelling 
list -   
 
Words with 
'silent' 
letters 
Handwriting 
Practice 

 



Incidental Write/ Sentence Accuracy: Modal verbs, Dash, Brackets, adverbials, 
technical vocabulary 

. A report by the first human to step foot on Mars.   

. An explorer’s report from an imaginary planet.   

SEN: 1:1, small group work with TA, scaffolding learning, visual prompts, word 
banks, TA scribe  
 
GD:  

. Propose necessary changes to vocabulary, grammar and punctuation to 
enhance effects and clarify meaning consistently. 

. Write a formal report but from two different viewpoints where they may 
report it quite differently, e.g.: a mission where something has gone wrong. 
Each person may attribute blame to the  other 

 
 


